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Abstract 
The retrospective case study conducted in Israel was aimed at assessing students' and parents' views relating 
to grade skipping. It sheds light on authentic views and decision-making related to the processes and 
outcomes of grade skipping. The study sample comprised students (N=5) who had experienced grade skipping 
at different stages in their school lives, and their parents (N=5). Semi-structured interviews were used. The main 
issues addressed by students and parents were: (a) Factors initiating and facilitating grade skipping; (b) Social 
or other difficulties encountered by students during adjustment period; (c) Academic implications; and (d) 
General overview and satisfaction with grade skipping. Findings indicate all students overcame difficulties 
posed by various parties, and felt they belonged with their new peers academically, mentally and socially.  
Students and parents retrospectively assessed grade skipping as a positive experience. Students 
recommended early entrance to elementary school and to junior high school as best options, since they 
encompass a new beginning for all students.  
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. 
 
Introduction 

Academic acceleration 

The acceleration strategy was defined 
by Pressey (1949) as “progress through an 
educational program at rates faster, or at ages 
younger than conventional” (p. 2).  
Operationally, acceleration may be perceived as 
one of two things: either, a) moving through 
material faster, e.g., completing two years of 
mathematics in one year, or b) exposing 
students to advanced content at younger ages, 
e.g., providing 9th grade algebra to 6th graders 
(Southern & Jones, 2004).  

 
 Eighteen types of acceleration are 

mentioned by Southern & Jones (2004). The 
more common ones are:  
 Early entrance to any of the education levels 

beginning at kindergarten 
 Grade skipping 
 Mentoring 
 Curriculum compacting 
 Above-level courses (i.e., dual enrollment, 

advance placement).  

These researchers suggested five 
dimensions differentiating acceleration options: 
(a) Pace - the rate of instruction; (b) Salience - 
degree to which they are noticeable to others; 
(c) Peers - degree of social segregation;  (d) 
Access - program offering made available; (e) 
Timing - the age at which the student is offered 
accelerative options. All five dimensions may be 
affected and complicated by a range of 
curricular options, popular beliefs about 
giftedness and institutional assumptions 
(Southern & Jones, 2004). 

Others refer to acceleration as a model 
of providing services such as grade skipping, 
early entrance, or grade skipping in certain 
subjects, i.e., partial acceleration. The second 
model or approach emphasizes curriculum and 
encompasses many opportunities, from 
studying subjects not taught to other children, 
to curriculum compacting which allows the 
study of material in half the time (Schiever & 
Maker, 2003). Rogers (2002) makes a further 
distinction between classroom-based 
acceleration and subject-based acceleration. 
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Findings of the Templeton report 
(Colangelo, Assouline & Gross, 2004) indicate 
that acceleration is far more effective in raising 
students' achievements than most school 
reforms and instructional models (Kulik, 2004). It 
provides a better personal maturity match with 
peers and no indications were found of 
emotional maladjustment due to participating in 
well-planned programs (Robinson, 2004). 
 
Grade skipping: Academic implications 

Grade skipping is a leap of one year or 
more to a higher level or grade which results in 
studying with older students. A study conducted 
by Southern & Jones (1991) indicated that the 
influence of grade skipping on the child's 
emotional and social development tends to be 
lower compared to the influence on academic 
development. The emphasis in grade skipping is 
not on the process of acceleration, more on the 
recognition that the student has already 
mastered the requisites needed to function in a 
higher level rendering any further study of the 
material unnecessary (Feldhusen, Winkle & Ehle, 
1996). 

Kulik and Kulik (1984) conducted a 
meta-analysis of 26 controlled studies of whole-
grade acceleration at elementary and secondary 
levels. Grade-skipped students were compared 
with equally intelligent students who were not 
grade-skipped, and older students in their new 
grades. Overall, grade-skipped students 
demonstrated a full grade level of growth over 
non-grade-skipped students. In addition, the 
performance level of these accelerated students 
equaled that of older students. 

Additionally, a retrospective study on 
long-term outcomes of academic acceleration 
(Gross, 2006) indicated that students 
accelerated by one year were not deeply 
satisfied with their education. Their school 
experience was not happy, and they would have 
dearly loved to have been accelerated further. 
For them, after having new and challenging 
work, school became just as boring as it had 
been before grade skipping. Gross (2006) noted 
these students tended to take undergraduate 
degrees because they had not experienced 
working successfully over a period of time and 
had no idea as regards the full extent of their 
capacities.  

The Iowa Acceleration Scale (IAS) 
(Assouline, Colangelo, Lupkowski-Shoplik, 
Lipscomb & Forstadt, 2003) is a proven and 
efficient instrument for helping schools make 
decisions about whole grade acceleration 

(Colangelo, Assouline & Lupkowski-Shoplik, 
2004). However, the need to consider factors 
such as precocity, emotional and social 
problems, as well as the child's attitude, prior to 
assigning a gifted student to an accelerative 
program, is stressed (Colangelo, Assouline & 
Lupkowski-Shoplik, 2004; Robinson, 2004).   
 
Developmental factors  

A common belief among educational 
practitioners is that children should study with 
their peers and a student who skips a grade or 
two might face social situations for which he is 
not prepared (Robinson & Robinson, 1982). This 
approach is based on the premise that children 
grow and develop in stages (Piaget, 1983). 
Experts (e.g., Southern & Jones, 1992) claim the 
stages of social and emotional development in 
children are flexible and therefore age cannot be 
considered a true indicator of that development. 
Their research indicates that students who had 
skipped a grade usually adjust well to their new 
environment and no damage in immediate and 
later social function is detected (Robinson & 
Janos, 1986; Robinson, 2004; Lubinski, 2004). 
Another study demonstrates the tendency of 
gifted children to socialize with older children 
and the importance of higher intellectual levels 
in that process (Gallagher, 1985).   

Those who are highly gifted and 
accelerated in their studies reach a higher level 
of social and self-esteem compared to children 
with same abilities but who remain with their 
peers or who are only accelerated by skipping 
one grade. Moreover, personal characteristics 
are far better and more reliable in predicting 
what will happen to the gifted student in 
adulthood than his level of giftedness (Winner, 
1996). 

 
Parents' involvement 

It is well known that parents and family 
have an important role in the development of 
every child. Some researchers claim the role of 
the family in the gifted child's life is more 
important to his intellectual development than 
school (Winner, 1996) 

 

Grade skipping can involve parents to a 
high degree (Colangelo, 1997). Accumulated 
data concerning parents' involvement in their 
children's academic lives indicated that a 
majority (80%) of the students claimed their 
mother was adequately involved in their social 
and academic lives, while, only 75% indicated 
father’s involvement. On the other hand, 5% of 
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the students perceived parents' involvement as 
too low (Colangelo, Assouline, Chen & Tsai, 
1998). 

The importance of parents' involvement 
in decision-making surrounding grade skipping 
is acknowledged in the literature. Many times 
parents initially come with misconceptions only 
to align their views with professionals after 
adequate data is collected (Piper & Creps, 
1991). Parents are advised to prepare for a 
meeting with the educational staff at school. 
One suggestion relating to parents' behavior 
stresses three points: (a) Acknowledge the fact 
that you are the sole advocate of your child; (b) 
Believe in your child's right to get instruction 
that matches his abilities intellectual needs; and 
(c) Know your children and their abilities 
(Russell, LaBonte, & Russell,1999). 
 
Grade placement considerations 

Most experts suggest skipping one 
grade at a time is advisable. A re-examination of 
the situation is warranted after the student 
adjusts to the new environment, to ascertain 
whether there is a need for additional 
acceleration (Davis & Rimm, 1994).  

Ziv (1990) indicated that the most 
suitable times to skip a grade are early entrance 
to elementary school or during elementary 
school years, since the knowledge gap is small, 
and adjustment to a new class is facilitated by 
the fact that social connections are less tight. 
The second period suitable for grade skipping is 
towards the end of high school, encompassing 
dual enrollment, or early entrance to 
college/university. According to Ziv (1990) 
acceleration during junior high school and in the 
first year of high school is not recommended, as 

interaction is powerful and significant, and 
affects students' social development. 

Location also seems crucial in cases 
where students stay at the same school. One 
approach suggests that when skipping a grade, 
the student should move to a different building 
to avoid standing out too much (Brody & 
Stanley, 1991). A contradicting approach 
suggests leaving the student in the same 
building, allowing the educational staff with 
knowledge of the student to give him all the 
support if needed (Feldhusen, Proctor & Black, 
1986). These experts also support grade 
skipping during school year enabling better 
communication between the receiving and 
sending teachers, and thus creating a smoother 
transfer for the child.  
 
Educational system in Israel 

The education system in Israel offers 
pullout programs in centers for gifted education 
for elementary end junior high school students 
identified as gifted. Students study at these 
centers for a whole day once a week, but study 
in regular classrooms offering no special 
differentiation suitable for their level for the 
remainder of the week. Other programs 
available for talented students include separate 
classrooms, and summer, or afternoon 
programs offered by universities.  

Grade skipping, which could be used as 
a means to cater for the students' needs at the 
regular school, is not used very often. Since 
there is great difficulty in making a decision and 
taking the responsibility of grade- skipping a 
child, the educational staff tends to recommend 
it only when there seems to be no other choice 
(Division of Gifted Education, 2006).   

__________________________________________________________________________________________ 
 
 
Method 
 
Main hypotheses 

In light of the accumulating knowledge, the current study attempted to examine the 
feasibility of grade skipping and the different factors affecting it from a retrospective point of view of 
both students and parents. The main hypothesis was that grade skipping would be perceived as 
enhancing the process of student's development, academically, as well as socially. 

 
The study raised four questions: (a) What are the factors initiating and facilitating the 

process, and those that hold it back and cause difficulties? (b) What are the difficulties encountered 
by students during an adjustment period? (c) What are the academic and social implications of 
grade skipping? (d) Is grade skipping retrospectively perceived as a positive and enhancing 
experience by students? 
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Participants 

Participants (N=5) were selected to cover a whole range  of grade skipping options, from 
early entrance to school, skipping at beginning or during elementary school, to whole grade skipping 
from elementary to junior high school, and subject acceleration by one grade.  The students' parents 
(N=5) interviewed were mostly mothers. 
 

Table 1: Study participants by type of acceleration, age and parent interviewed. 

 
Tools and variables 

Semi-structured interviews are employed in this study.  They comprise of open-ended and 
follow-up questions, which provide clarification and enable the researcher to better understand and 
make more accurate interpretations (Seidman, 1998). The interviews were designed to collect data 
from students and parents (N=10) and were conducted as an open dialogue with questions 
interjected as needed (see Appendix A).  

 
The study investigated the following issues: (a) Factors initiating and facilitating grade 

skipping. (b) Difficulties encountered by students during adjustment period. (c) Academic 
implications. (d) General overview and satisfaction with grade skipping. 

 
Data analysis 

Interviews with students and parents were recorded on tape, transcribed and analyzed for 
their content using grounded theory (Strauss & Corbin, 1990). Some categories generated from initial 
coding were students, teachers, parents, psychologists, additional factors, factors supporting 
adjustment, difficulties encountered relating to reaction of receiving parties, continuum of studies, 
and evaluation and regrets. 

 
Selective coding created four core categories relating to factors involved in the process of 

grade skipping, social and other difficulties encountered by students and parents, academic 
implications, and general overview and satisfaction with grade skipping. Reliability of 90% was 
calculated for 20% of analyzed content, performed by two independent coders. Table 2 presents 
examples of coding procedure. 

 
Parent 

Interviewed 

 
Current Occupation 

 
Age 

Age at 
Time of 
Grade 

Skipping 

 
Type of Acceleration 

 
Student 

Interviewed 
 

 
No. 

mother 11th grade student 16.5 5 Early entrance to school  Or 1. 
 
 

father 

Finishing first year of 
computer sciences at 
University 

 
17.5 

 
6 

 Skipping to second grade 
after spending a few days 
in first grade 

 
Rita 

 
2. 

 
 

mother 

 
9th grade student 

 
14 

 
10 

Skipped during third 
trimester from 4th to 5th 
grade 

 
Hagar 

 
3. 
 

 
 

mother 

Is finishing medical 
studies at university 

 
24.5 

 
11 

Skipped from elementary  
to junior high school (5th to 
7th grade) 

 
Guy 

 
4. 

 
mother 

 

 
7th grade student 

 
13.5 

 
12 

 
Subject acceleration  in 
math by one grade  

 
Efrat 

 
5. 
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Table 2: Levels of coding. 
   

Level I Codes 
Original Responses From Students and Parents 

Level  II Codes 
Categories Generated From 

Level I Codes 

Level  III Codes 
Consistent Themes Created 

From Level  II Codes 

"I felt bored, especially in math, because I already 
knew the material which I had covered studying from 
various workbooks.” 

Students -           
Motivation  
 
 
Pace 

Factors Involved in the 
Process of Grade Skipping 

“She started studying math in the seventh grade and 
was bored because she understood the material 
immediately and the rest of the students kept on 
dealing with it for a few lessons.  

“The teacher realized that I knew more and gave me 
tests on advanced material.” 

Teachers 

"The first grade teacher paid attention to the fact that 
Rita already knew how to read, write and do simple 
calculus. She suggested that Rita should skip to 
second grade.”  

"I asked her to compare his emotional readiness with 
theirs. When she answered that there was no real 
difference, I insisted that he would skip to first grade.” 

  
Parents 

"I just went along with Guy, his needs and what we 
thought suitable for him, and started fighting the 
establishment”. 

“When the idea of grade skipping came up, we turned 
to a private psychologist. The evaluation results 
indicated that Hagar could even skip two grades.  

Psychologists  

“When I was in the sixth grade we moved from the 
south of the country to the north. Once we settled 
down I made a few friends. I did not want to skip a 
grade and lose my new friends. Skipping in math 
opened a new world and also gave me the opportunity 
to make more friends.” 

Additional Factors 
Contributing to Grade 
Skipping  

 

“My parents have always supported me, and my 
grandparents too…my older brother always protected 
me at school, and even his friends treated me well. 
This made life much easier.”                   

Factors Supporting 
Adjustment -              
Family  
 
                          Receiving 
Teachers  
 
 
Hobbies or Afternoon 
Activities 

 

“We request to thank Efrat's homeroom teacher who 
has dedicated her time and effort in facilitating Efrat's 
absorption in her new school." 

 

“Efrat has joined a youth movement and she attends 
meetings twice a week. Since she is very quiet and an 
introvert it is very important for us that she continues.  

 

“I was very shy and modest. Now I am different. I was 
short and most of the kids were bigger than me in size 
and age, so I felt small, maybe because they made me 
feel that way. This is what I remember; maybe it was 
not so bad.” 

 
Difficulties Encountered 
Relating to Reaction of 
Receiving Parties - 
Students                                          
 
 
Educational staff        
 
 
 
 
Social Belonging 

 
Social and other Difficulties 
Encountered by Students 
and Parents 

 “I remember that the second grade teacher always 
mentioned the fact that I was a good student. She 
intended to make me feel better, but the result was 
opposite, the children hated me for that." 

“I do not remember being different from the children I 
studied with." 
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“In order to obtain positive academic implications 
grade skipping should be accompanied by additional 
enrichment, because after a while the student gets 
bored.  

Raising Motivation Level Academic Implications 

“Guy started med school when he was 17 years old. 
The year he had saved gave him the opportunity to 
study medicine before his army service. 

 
Continuum of Studies 

 “I cannot recommend grade skipping to all gifted 
students. I think it depends on the situation. 

Recommending Grade 
Skipping to Other Gifted 

General Overview and 
Satisfaction with Grade 
Skipping 

“I think grade skipping is not bad, but depends on the 
circumstances 

“I think that early entrance to school is the most 
suitable time, because then you start school with the 
other kids and continue with no dramatic changes.” 

 
Suitable Time to Skip 

"It is best to skip from first to second grade, like I did- 
the earlier, the better."  

 
Procedure 

Study participants (N=10) were interviewed individually. Each student was interviewed prior 
to his or her parent. Time allocated for each interview approximately 60 minutes. 

 
Results 

Content analysis of the interviews yielded four dimensions relating to grade skipping: 1. 
Factors involved in grade skipping. 2. Social or other difficulties encountered by students in the 
process. 3. Academic implications 4. General Overview and satisfaction with grade skipping. 
 
Factors involved in the process of grade skipping 
 
Students  

Most students already knew the material taught in class and complained about boredom 
and the lack of motivation to study. In this situation they could have been satisfied and motivated by 
the fact that they were considered the best students in the classroom. Instead, they felt bored and 
lost interest and motivation to study.  

Hagar's mother: “Hagar stopped studying and started drawing and talking during 
lessons as a result of being bored. She became a problematic student.” 

Rita: “When I entered the first grade I already knew how to read, write and do basic 
calculus.” Rita studied in the first grade for a few days and then skipped to 
second grade. 

Hagar: “When we came back from our family journey to the USA I entered the fourth 
grade, having been abroad all year during third grade. I felt bored, especially in 
math, because I already knew the material which I had covered studying from 
various workbooks.” 

Pace of studies 

Efrat's mother: “She started studying math in the seventh grade and was bored 
because she understood the material immediately and the rest of the students 
kept on dealing with it for a few lessons. She kept asking the teacher to give her 
special assignments, but she found herself doing more of the same. A few 
weeks later she was given the opportunity to study math with the eighth 
graders.” 

Guy's mother: “At a certain point he felt so bored that he started playing or reading 
in class.” 
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Teachers 

Teachers initiated grade skipping as they identified the students as capable and understood 
that their behavioral problems were caused by boredom. 

Rita's father: “The first grade teacher paid attention to the fact that Rita already 
knew how to read, write and do simple calculus. She suggested that Rita should 
skip to second grade.”  

Hagar: “The teacher realized that I knew more and gave me tests on advanced 
material.” 

Parents 

Parents initiated grade skipping to counteract constant complaints about boredom and lack 
of motivation. 

Rita: “Mother went to the school principal and told him that I knew the material and 
he agreed that I should skip and study in the second grade.” 

Guy's mother: “When Guy was in fifth grade and I saw that he was not really 
studying, I sought the advice of the regional inspector in charge of gifted 
students. I described the situation and the fact that school could not cope with 
Guy's boredom. I was referred to a psychologist for an I.Q. and personality 
test…. I just went along with Guy, his needs and what we thought suitable for 
him, and started fighting the establishment”. 

Hagar's mother: “When Hagar went into fourth grade, we saw a great gap in terms 
of the level between her and the other kids. I went to speak with the homeroom 
teacher and we reached the conclusion that she had to undergo a psychological 
evaluation in order to determine whether grade skipping would be suitable for 
her.” 

Efrat's mother: “Efrat was very bored during math lessons so I asked the principal 
for a solution. She suggested to try and move her to an advanced eighth grade 
class in math and will study all the other subjects with her peers in the seventh 
grade.” 

Or's mother: “When the psychologist had a doubt as to Or's emotional readiness to 
skip from kindergarten to first class, I asked her to compare his emotional 
readiness with theirs. When she answered that there was no real difference, I 
insisted that he would skip to first grade.” 

Psychologists 

Referrals to psychologists by schools or parents, are made to evaluate students' academic, 
emotional and social development, and accompany and advance the process of grade skipping. 

Or's mother: “When Or had to jump from kindergarten to first grade, the 
kindergarten teacher was not allowed to transfer him to first grade. So we went 
to the ministry of education and the psychologist there interviewed him for 3-4 
hours (and he was only 5 years old). After the interview and tests she explained 
that cognitively he was capable to study in the third grade, but she was not sure 
about his emotional precocity. When I insisted, she gave us a letter of 
recommendation right away.” 

Hagar's mother: “When the idea of grade skipping came up, we turned to a private 
psychologist. The evaluation results indicated that Hagar could even skip two 
grades. He also added that he was sure she was highly gifted and would 
succeed in her studies in the new class.”  

Guy's mother: “In order to accommodate Guy's needs, and before any decision 
was made, we were advised to choose a psychologist from a list recommended 
by the ministry of education. The results of the psychological evaluation were 
very good and showed that Guy was both, academically and emotionally 
precocious. The school psychologist, who got the results, also interviewed him 
to check his level of thinking, and how he would handle a failure and return to 
his original class. She finally agreed to skip him from fifth grade to seventh 
grade, but warned us (the parents) that it was our responsibility. No other help 
was offered on her part.” 
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At a certain stage in their lives, students with high potential who were bored in school, had 

to change the situation which was not fulfilling their needs. They had several options connected to 
changes in their social environment. Still, the students and parents chose grade skipping. What 
options did they have and factors influenced then not to choose them? 

 
The first option was to move to a better school where the level of studies is higher.  

However, they chose not to take this option for the following reasons:  
 These schools were usually far away from their residence and involved time spent on 

traveling.  
 Moving to a new school meant giving up on familiar social environment and friends. 
 It also meant cutting off on extra- curricular activities or hobbies such as sports, dancing or 

chess, practiced regularly. 
Guy: “I had two options, to go to a different school, or skip a grade. I chose to skip a 

grade for several reasons: 1.The schools were located in a different city and I 
had to spend more than two hours traveling each day. 2. I was a swimmer, 
devoting 2-3 hours to practice on a daily basis. Traveling to a different school 
would mean no time for practice. 3. Although I am a social type, and had two 
good friends in my class, I disliked the other kids, and had no interest in them. 4. 
I wanted to stay and study with my friends from the swim team, who were a year 
older than me.” 

 
The second option was for the child to stay for one more year in kindergarten (in case of 

early entrance).  This option was not chosen either. 
Or's mother: “Or had an option to stay in kindergarten for one more year, but we 

insisted that he should start first grade because his social development was 
important. When he entered first grade he finally had friends and from then on, 
his course was natural involving his friends.” 

The third option was skipping more than one grade.  This again was not chosen mainly 
because parents were concerned the gap would be too large and would also cause social problems.  

Rita: “I could skip from first grade to third grade, but my parents did not agree, 
since they were afraid that age gap would be too great.” 

Or's mother: “We have never considered another skip, since we did not want to 
separate him from his friends. With us, the social aspect always came first.” 

 
The fourth option not chosen was subject acceleration by one grade. 

Efrat: “The idea to skip a grade in one subject rose after taking a test for a special 
group in mathematical thinking in the seventh grade. The group did not open 
due to lack of students. When it was suggested that I would study with students 
from the eighth grade it frightened me first because I did not know any of them.”  

 
Additional factors contributing to grade skipping 

Additional factors related to family changes such as moving to a new city or returning to the 
country after a long stay abroad. 

Hagar's Mother: “When Hagar was in second grade we went to the USA for more 
than a year. During this year we taught Hagar and her older brother the material 
they had to cover for school and many other things. When we returned Hagar 
went into the fourth grade. She was bored because the level was too low and 
she already knew the material. This led us to the notion that she would benefit 
from grade skipping.” 

Or's mother: “We came back from the USA when Or was four years old. He entered 
kindergarten which had mixed groups of four and five year old children. A year 
later I realized that he was bored with his peers and he started working with the 
older kids. When he succeeded the idea of early entrance to elementary school 
came up. It was also because he already knew the kids and had made a lot of 
friends.” 
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Efrat: “When I was in the sixth grade we moved from the south of the country to the 
north. Once we settled down I made a few friends. I did not want to skip a grade 
and lose my new friends. Skipping in math opened a new world and also gave 
me the opportunity to make more friends.” 

 
Factors supporting adjustment 

Factors supporting positive adjustment are: parents, receiving teachers, having a hobby, or a 
favorite pastime activity such as membership of a youth group, taking care of family pets, creative 
writing and reading books. 
 
Family 

Guy's mother: “Every day after returning from school, Guy would share the things 
that happened to him during school hours. When a child has someone to share 
his experiences with, and he is listened to, it facilitates the process. We also 
analyzed situations and found solutions for problems created at school. It took 
him a while to realize that his parents are not angry with him and he did not have 
to hide anything, because we were there to help him.” 

Hagar's mother: “We always talk about the books we read. We are constantly in 
touch with the girl. We have a good relationship. A child is a project you should 
invest in…Hagar is very close to her brother who is two years older. They have 
created a special relationship since the time we were abroad and they had to 
spend their time together. He is her best friend. 

Guy: “My mother was always there for me. Because she was an educator she 
realized how motivation for studying can be lost if the needs of the child are not 
supported. Because my parents were always there for me I do not recall the 
transfer period as a traumatic process.” 

Rita: “My parents have always supported me, and my grandparents too…my older 
brother always protected me at school, and even his friends treated me well. 
This made life much easier.” 

Efrat: “When the idea of skipping in math came up I was a little afraid because the 
kids in the eighth grade looked so big. My mother gave me all the support I 
needed. We talked about my fears and thought that if it did not work out I could 
go back to seventh grade and look for a different solution. But I think I have 
made it.” 

Receiving teachers 

Receiving teachers play an important role in the student's adjustment to the new situation 
and class. An excerpt from a letter written by Efrat's mother to the school principal indicates the 
great contribution of the receiving teachers to the success of the grade skipping process.  

“We request to thank Efrat's homeroom teacher who has dedicated her time and effort in 
facilitating Efrat's absorption in her new school. We also wish to express our thanks to the 
math teacher, who has taken up the challenge and has been guiding us and Efrat with great 
patience. The fact that Efrat's needs have been met is of great importance to us, and we are 
impressed with the openness and efficiency in which the change has been carried out by all 
school educational staff members.” 

 

Hobbies or afternoon activities 

Sports can be a positive factor supporting the well adjustment of a child in the new 
classroom, but sports lessons at school can also be problematic and a source of frustration, since 
children who have skipped a grade tend to be physically smaller. 

Guy's mother: “Guy started swimming in first grade, and became a champion in 
fifth grade. He worked very hard on a daily basis. He stopped swimming in 
seventh grade when he realized that other children who had developed and 
grown taller were better than him. It also showed in physical education classes 
at school. He was accustomed to getting very high grades but found it difficult 
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to cope with the requirements posed for students a year older than him. The fact 
that his grade was only 85 felt very frustrating.” 

Rita's father: “Rita was a very athletic child. She joined an aerobic class, swam and 
also danced and played tennis. She had to dropout because of switching 
schools and spending time on traveling every day.” 

Rita: “During high school I went to a fitness club because I had to do something 
other than studying. I had to do some exercise otherwise a person could go 
mad.” 

Efrat: “Last year I took part in two drama classes. This year I have only one.” 
Or: “I am into martial arts now. When I was younger I played table tennis and chess. 

I would also go swimming, just for myself. I played table tennis for several years 
until I quit in the eighth grade.”  

Efrat's mother: “Efrat has joined a youth movement and she attends meetings twice 
a week. Since she is very quiet and an introvert it is very important for us that 
she continues.  

Efrat: “In the sixth grade the activities were less interesting. This year I love 
everything about being a member of the scouts.” 

Or: “I have not always been very outgoing and friendly. Joining a youth movement 
has changed me socially, eve though I had had a few good friends before.” 

Rita: “Having a puppy made my life easier. When I came home and saw how small 
he was it helped me cope with the pressure. Father sometimes came to school 
to pick me up and brought the dog, which made me very happy.” 

Efrat: “I have a dog and two kittens. My mother helps me take care of them. I like 
animals very much.”  

Guy's mother: “Guy asked me to teach him how to write a project when he was 
about seven or eight years old. He saw that my students handed in projects on 
interesting topics and wanted to learn. He wrote 10 page projects about self-
selected topics mainly dealing with animals. These projects, which were in the 
level of junior high school, kept him interested and helped him cope with 
boredom at school. When he asked teachers to let him do some extra work they 
would not let him.” 

Hagar's mother: “Hagar likes to write and uses very rich language. She reads a lot 
and after reading a book we usually have a discussion on it. She only 
occasionally watches television, since we think it is destructive.” 

 Or: “I started reading at the age of three. I have read a lot. I am still reading a lot in 
Hebrew and English.” 

Efrat: “I like to read very much. The book should be interesting; this is very 
important to me.  When I read I live the life of the characters, as if they were me. 
When I grow up I want to become a writer.”  

 
Social or other difficulties encountered by students in the process. 

The interviews with the students and parents raised a number of difficulties they 
encountered during the period of adjustment. 
 
Difficulties encountered related to reactions of receiving parties 

Receiving students 

Some of the interviewees felt that they were treated by the receiving students as strangers. 
The receiving students emphasized the fact that the new students did not really belong and they 
were very suspicious. The students who skipped reported feeling temporarily lonely, socially cut off 
and different. 

Hagar: “Since I skipped in the middle of school year they let me choose which class 
I would like to study in. I made a great mistake and chose a class that was 
socially unified because they had been together since first grade. When they 
realized that I was a good student they did not accept me. In that class good 
students were not very popular. Everybody already had friends, and they did not 
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want to talk to me during breaks. I wished the breaks would end quickly. It 
disturbed me very much. Still, they asked to copy homework from my note 
books. I gave them my notebooks, but it did not affect our relationship. I felt that 
if I had not done so, the situation could have been much worse. When I talked 
with the girls, I found the topics of discussion boring; they talked about clothes 
and shoes. I suffered till I finished sixth grade and then in seventh grade we 
moved to a different school and new classes were formed, and I started over.” 

Rita's father: “As I remember, shortly after the transfer to second grade, children 
started copying Rita's homework and even tests. They accepted her very quickly 
because they could exploit her; ask her questions, copy etc. But not all students 
did that, there were some who respected her, but everything was connected to 
her success at school and not to her social status. In third grade she became 
popular, but they kept copying till twelfth grade. Even now, students at the 
university still ask for her notebooks.” 

Rita: “I was very shy and modest. Now I am different. I was short and most of the 
kids were bigger than me in size and age, so I felt small, maybe because they 
made me feel that way. This is what I remember; maybe it was not so bad.” 

Educational staff 

Rita: “I remember that the second grade teacher always mentioned the fact that I 
was a good student. She intended to make me feel better, but the result was 
opposite, the children hated me for that. 

Guys' mother: “When the psychologist decided that Guy was capable of skipping 
to the seventh grade, she asked him to write the names of four students he 
would like to study with in rank order. She promised that he would have at least 
one friend from the top of his list. On the first day of school, when Guy entered 
the class, he realized he had gotten the student he ranked fourth on his list. He 
did not say anything to the teacher, but came home crying at the end of the day. 
He felt betrayed, as he realized that most of the students had got their first or 
second choice, and the school staff had not thought of facilitating his 
adjustment to the new situation.  

When I heard what had happened, I went to school to talk with the counselor. She 
promised to look into it and give us an answer in a week. I insisted that the 
problem was crucial and it needed to be dealt with that same day. This was a 
unique case and Guy deserved equal treatment. I went to talk with the school 
principal, whose first reaction was: ‘If Guy does not feel comfortable in our 
school, maybe he has to return to elementary school.’ I explained that I was 
asking the school staff to treat him as an equal. If the other kids had got friends 
they had put first or second on their list, Guy deserved that too. A day later he 
was transferred to the class where his two friends were studying. I am sure that 
being a teacher at that school made a difference. Otherwise, it would have been 
much more difficult to cope with the circumstances. Still, we were very 
disappointed with the educational staff and the way they handled the case.” 

Social belonging 

The students who had skipped encountered difficulties, e.g. non-acceptance from the 
receiving parties (students, educational staff), making initial subjective feelings very harsh.  However, 
all of them reported more of a sense of belonging, socially and mentally, with their new peers than 
with those left behind.  

Rita: “Everything with me and the way I developed fit the children I was studying 
with (who were a year older). I do not know how to explain it, but I have always 
felt better among older children. Maybe because I have an older brother and we 
are very close.  I have always had the tendency to make friends with older kids. 
For example, even now that I am 17 most of my friends are 20 and older.” 

Guy's mother: “Guy was always drawn to older people. He found them more 
interesting and he learned from them. In junior high he wanted to be with his 
friends from the swimming team who were a year or two older than him. In high 
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school he found the brightest girls and boys and they formed a group that did 
everything together. Even after finishing high school and starting med school (at 
the age of 17) his friends were the brightest students there some of whom were 
5 or 6 years older than him. It did not make any difference to them, although 
they some times joked about it; everybody understood that it was out of 
respect.” 

Guy: “I think I was mentally and emotionally more developed than most of the 
children in my new grade. In 10th grade I had a girl friend from my class. (I was 
15 and she was 16). It also depends on the girl, if she can see beyond the actual 
age it can work out.” 

Or: “I do not remember being different from the children I studied with. I only recall 
that at the age of sixteen when students in my class got their identity cards, I 
could not get it because I was younger. Now all the students are taking driving 
lessons and I have to wait for next year. I understand and accept that 
humorously, it does not really bother me.” 

 
Academic implications 

Grade skipping enhances the academic development of the students. However, raising the 
motivational level works for a while and then most of the skipped students will start feeling bored 
again, unless they are challenged by additional enriching activities. 
  

Raising motivation level 

Or's: mother: “Grade skipping does not solve the problem related to challenges. 
The student needs a framework constituting a higher level of studies. If you skip 
a grade, after a while you get back to the same spot of boredom. Gifted 
students' capabilities are relatively measured and compared to grade level and 
not age.” 

Guy: “In order to obtain positive academic implications grade skipping should be 
accompanied by additional enrichment, because after a while the student gets 
bored. Constant challenges are required for addressing the needs of gifted 
students.” 

 

Continuum of studies 

Grade skipping helped maintain a meaningful continuum of studies and the pursuit of goals 
after high school. It also helped enhance the students' academic self-concept. 

Guy's mother: “Guy started med school when he was 17 years old. The 
year he had saved gave him the opportunity to study medicine before 
his army service. Since he already knew what he wanted to do in life this 
year was not wasted. Now that he has finished his studies he has to pay 
his duty and serve in the army as a doctor for 5-6 years.” 

Rita: “I went to study computer sciences at the Technion (technological 
institute) after high school because I was younger and had a whole year 
before my army service. It is better to study before your army service 
and right after high school because every thing is still clear in your 
memory.” 

 
General overview and satisfaction with grade skipping 

An analysis of answers concerning the assessment of grade skipping process by students 
yielded three categories: (a) Recommending it to other gifted students; (b) Suitable time to skip; and 
(c) Evaluation and regrets. 

Rita: “I think grade skipping is not bad, but depends on the circumstances. It is best 
to skip from first to second grade, like I did- the earlier, the better. When I 
moved to a different school at the beginning of fifth grade, it was very traumatic. 
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Nobody knew me or got interested in me. This is how I would feel when skipping 
a grade at that age. The higher the grade, the more difficult it is to make up all 
the material. The difference in skipping from first to second grade is not in terms 
of material, but in terms of age.” 

Guy: “I cannot recommend grade skipping to all gifted students. I think it depends 
on the situation. I also think I would not have returned to my original grade if the 
skip had not succeeded. Generally, as the years passed I felt better – Junior 
high was better than elementary school, high school was better than junior high 
school. It should be taken into consideration whether the child has friends 
among his peers, and hope he feels better there. Maybe there are other 
alternatives that better suit that student and help him advance. I had nothing to 
lose in my original grade, and I definitely do not regret skipping to junior high 
school.” 

Or: “I think that early entrance to school is the most suitable time, because then you 
start school with the other kids and continue with no dramatic changes.” 

Guy: “I think that skipping to seventh grade was the most suitable time, because 
then new classes are formed and children arrive from many elementary schools 
in the area. Socially, you get a fresh start and you are equal to other students 
who are also new.” 

 

 
Discussion 

Factors Involved in the Process of Grade 
Skipping 

Students reported being bored and 
frustrated in the regular class. They pay a high 
price and waste precious time that could have 
been devoted to nurture their abilities. All 
parents indicated that they were the initiators of 
the psychological evaluation process, 
sometimes privately. This is due to the fact that 
teachers are not sufficiently aware, or not taught 
how to identify gifted students and cater for 
them in the regular class. Although 
psychologists tended to agree with parents and, 
based on the evaluation, acknowledged the 
need to grade-skip, they were reluctant to take 
the responsibility. In the belief that their child 
would be able to cope and benefit from grade 
skipping, brave parents took the responsibility 
and the chance since the other option of staying 
in the regular class was much worse.  

 
When analyzing the other options 

mentioned, none of which were taken, it is 
understood that parents and students had made 
an intelligent decision that they felt answered 
their needs. They did not choose other schools 
in far away areas, since it meant having more of 
the same and devoting time and energy that 
would not help the student, and would even 
interfere with his hobbies or afternoon activities. 
It also meant social isolation, as the student 
would not have been able to find friends to 
socialize with during the afternoon. 

 

Parents and students opted not to skip 
more than one grade. Maybe because it was not 
offered, or they felt it was too radical and could 
socially hinder the child's development. Parents 
have mentioned social development as a crucial 
factor in their decision making about radical 
acceleration.  

It is well known that among factors 
supporting adjustment to the receiving class the 
students' parents are first and foremost. 
Supportive parents, who understand what their 
child goes through and know how to direct, 
motivate, and help him or her cope with 
difficulties, are more likely to be successful in 
the process of adjustment. 

 
Receiving teachers help the child adjust. 

These teachers play an important role in the 
adjustment process and can make all the 
difference. However, it is important to note that 
excessively enthusiastic remarks about the 
gifted student's academic abilities can hinder 
his social adjustment.  

 
Hobbies play a salient role in 

adjustment, as the child receives 
acknowledgement and support during the 
afternoon, he can draw on his experiences, 
which helps him cope and strengthen his self-
concept. In some cases the social connections 
made through practicing hobbies are beneficial 
to the integration process in the new school or 
class.  
 



          
                                                                                                       The World Council for Gifted and Talented Children 

 

 
 
34                                                                              Gifted and Talented International – 24(2), December, 2009. 

 

Social or other difficulties encountered by 
students in the process 
 

Receiving parties such as the students 
or educational staff can pose difficulties by way 
of various misconceptions or some hidden 
agenda. Receiving students can be very cruel 
and indifferent. For example, they may take 
advantage of the new bright student who is 
always prepared for class, by cheating and 
copying from him. The grade-skipped student, 
wanting to fit in, finds it difficult to refuse and 
resist the unhelpful pattern of behaviour.  

 
Educational staff receiving the child in a 

new class or school might unintentionally 
compromise adjustment by making remarks 
concerning the student’s academic abilities. 
Treating the child in all aspects as an equal 
seems much more effective. Sometimes, in 
cases of moving to a new school, lack of careful 
planning and facilitation of the process can 
result in frustrated parents and students.  

 
Grade-skipped students, although 

encountering many social and other difficulties 
during the adjustment period, reported feeling 
they belonged with their new peers. Being 
mentally and emotionally more developed, the 
students find common grounds for social and 
academic interaction with older students. Even 
in their new classes they tend to socialize with 
the brightest students who are more interesting, 
challenging and a source for learning more 
about life.  

 
Academic implications 

Grade skipping enhances the academic 
development of the gifted child for a while. The 
first period of adjustment to the new level of 
studies is challenging and gratifying. However, 
when the grade-skipped student reaches the 
point of mastering the new academic level, 
signs of boredom and lack of motivation may re-
appear. Various forms of enrichment activities 
should be considered to avoid the situation. 
Enrichment can vary, e.g., in-class assignments, 
activities in a gifted resource room or a pullout 
program at a gifted education center. 
Combining grade skipping with additional 
enrichment activities contributes to its success. 

 
A continuum of studies is a positive 

implication of grade-skipping as reported by 
both students and parents. In Israel specifically, 
students apply for the academic reserves, get 
permission to study at the university, and after 

graduation serve in the army for an extended 
number of years before practicing their 
profession. Saving a school year enables 
students to enroll in university and study before 
their army service. It represents a good 
opportunity for gifted students who have 
established their interest early. Dual enrollment 
during high school may help students determine 
what they want to do and give them an idea of 
the degree of effort needed to be invested.  
 
General overview and satisfaction with grade 
skipping 

 

General comments made by students 
follow below. The comments relate to their 
experience of grade skipping and issues arising: 
(a) Recommendation to other gifted students; (b) 
Suitable time to skip;  (c) Evaluation and regrets. 

 
All students were in favor of grade 

skipping. The more mature and cautious 
students would not have recommended grade 
skipping to every gifted child because it 
depends on the circumstances. They 
understood that the process experienced by 
them was one way to accommodate their 
particular needs, but realized it may not be 
suitable for every gifted student. 

 
As for the best time to skip, they noted 

that transfer periods such as entrance to first 
grade or entrance to junior high school were the 
best, since it was a new beginning for all 
students.  It allowed formation of new 
relationships at a time when social structures in 
the elementary school were broken. It also 
helped them academically, since other bright 
students arrived from different schools. 
Students skipping during elementary school or 
accelerated by one subject did not relate to their 
personal experience regarding best timing to 
skip, which may mean that they had 
reservations. 

 

 
Students and parents report overall 

satisfaction with grade skipping and its 
implications. Neither party regretted skipping a 
grade. They felt they had nothing to lose. Early 
entrance to elementary school and skipping 
during the first days of first grade were 
perceived as more natural. Skipping from 
elementary to junior high was a greater 
challenge, but nevertheless it was still 
considered positive given the boredom and lack 
of motivation and social interactions they left 
behind.
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Appendix A: Interview Questions  

1. How old are you today?  
2. Describe your experiences involving grade skipping (process, parents' involvement,   

 school involvement and reactions, type of grade skipping). 
3. Was the transfer difficult? Explain. 
4. What difficulties did you encounter in your new classroom? 
5. Were there any factors or persons that facilitated the process? 
6. Did being younger than your peers influence your social life? 
7. Was a psychologist involved in the process of grade skipping? When and how? 
8. Did you have to take or pass certain tests to move to a higher grade? 

What tests? In what subjects? How was your knowledge assessed? 
9. Were you identified as a gifted student? Did you take a special test? 

When? What test/s? 
10. Did you, or do you still, take part in an enrichment program? 

Which program? If not, why? 
11. Are your closest friends mainly gifted and talented students? Why? 
12. Do you practice a field of sports? Which? What are your achievements? 
13. Do you excel in specific subjects? Which? 
14. Do you intend to go to university? If you are already studying at a university, what     

field/ profession did you choose? Why?  
15. Do you intend to serve in the army after graduation, or continue your studies at the    

university as part of the academic reserves? 
16. What is you general opinion about grade skipping? 
17. What signs of giftedness did you exhibit as a preschooler? 
18. Do/did you have any regrets about grade skipping. 


